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Purpose of Assessment 
The purpose of the Self-Advocacy Student Survey is to measure DRC students’ ability to self- advocate through 
knowledge of their rights and responsibilities as students with disabilities. 
 
Targeted Learning Outcomes 
Students will be able to: (1) demonstrate knowledge of the importance of identifying as a student with a disability 
in order to obtain accommodations at the post-secondary setting; (2) demonstrate knowledge of dynamic process 
of obtaining academic accommodations from instructors; (3) demonstrate understanding of their legal rights to 
obtain reasonable and appropriate testing accommodations; and (4) demonstrate knowledge of the importance of 
self-determination skills based on a knowledge of their learning strengths and limitations. 
 
Assessment Methodology 
Students who arrived for their initial intake at the DRC were invited to voluntarily participate in an online, 
confidential four-item pre-test survey. Respondents provided basic demographic information (e.g., age, gender, 
ethnicity, etc.) as well as information related to their disability (e.g., nature of disability, when they were first 
diagnosed as having a disability, etc.). Students were asked to provide their Bronco ID for tracking purposes.  
 
The pre-test survey presented four scenarios that highlighted disability-related issues at the university setting and 
asked respondents to identify the best course of action he or she would take in each situation. Upon completion of 
the pre-test survey, students participated in a one-hour intake interview. At that time, accommodation and support 
needs were discussed, and student vs. course instructor rights and responsibilities were clarified.  
 
At the conclusion of the intake, students scheduled to attend a one-hour general services orientation, which was 
completed approximately one week after the date of their initial intake. During the orientation, a DRC counselor 
discussed with students the procedures for utilizing their approved accommodations, including troubleshooting 
potential problems that are commonly encountered by DRC students. At the conclusion of the orientation, 
students were asked to voluntarily complete an online post-test survey. The post-test survey contained identical 
items as the pre-test, but with an alternate item order. 
 
Student Voice administered the survey and provided data management and analysis. 
 
Results 
A total of 62 students participated in the pre-test survey, which represents approximately 13% of the total number 
of students registered with the DRC as of the spring 2010 quarter. However, only 9 of those who participated in 
the pre-test survey voluntarily completed the post-test, yielding a 1.5% response rate. Due to the small number of 
responses at post-test, the results presented here are primarily derived from student responses measured at pre- 
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test. Post-test data are presented here as preliminary results as part of ongoing assessment efforts and are not 
the basis for any conclusions or implications for practice at this time. 
  
 Demographics. Pre-test respondents were males (55%) and females (45%) between the ages of 18 to 
40 years old, with the majority identifying as Caucasian (53%) and Hispanic (34%). The majority of students 
(54%) were in Science, Technology, Engineering, and Mathematics (STEM) majors; followed by Liberal Studies 
(24%) and Business (16%) majors.  
 
 
 PERCENTAGE OF RESPONDENTS BY COLLEGE 

32%  College of Engineering  
16%  College of Science  
16%  College of Letters, Arts & Sciences 
16%  College of Business Administration 
8%    College of Education & Integrative Studies 
6%    College of Agriculture 
1%    College of Environmental Design 
1 %   Undeclared 

 
 In addition, the majority of respondents were undergraduate students (95%) in junior (34%) and senior 
(29%) class standing. While the majority of respondents (61%) have attended college for 1 to 4 years, a smaller 
proportion (27%) have attended college a total of 5-9 years, and some (8%) for 10 or more years.  
 

Types of Disabilities and Accommodations. With regards to the type of disabilities represented, survey 
participants identified as having one of more of the following impairments: neurocognitive or learning disabilities 
(52%), psychiatric/psychological disability (24%), sensory impairments (5%), mobility impairments (5%), and other 
medical conditions (2%). 

 
A relatively greater proportion of respondents were first identified as having a disability during their 

enrollment at Cal Poly Pomona or at a community college (47%), in contrast to those whose disability was 
identified during their K-12 years (40%). In addition, respondents reported that in the past they had received 
testing accommodations such as extended time (34%) and distraction-reduced environment (23%), as well as 
auxiliary services such as priority registration (18%), note-takers (11%), assistive technology and alternate media 
services (11%), and interpreting/captioning services (1%).  

 
 Self-Advocacy Skills.  
 

At pre-test, 53% of respondents correctly demonstrate knowledge of the importance of identifying as a 
student with a disability in order to obtain accommodations at the post-secondary setting; however, 33% reported 
that they felt uncertain about the process of requesting and obtaining disability accommodations at Cal Poly 
Pomona.  
 

Some students reported that although they were aware of assistance available through the DRC, fear of 
the social stigma associated with having a disability precluded them from self-disclosure of their disability status 
and needs for accommodations:  

 
” I have never received special accommodations in a class setting because I have been 

embarrassed to let teachers or other students know I have ADHD and anxiety…I know there are 
resources available on-campus but was too self-conscious to get help.”  

 
“In the past, I told a teacher that I was having trouble finishing tests on time. She told me to talk to 

the DRC to get accommodations…I was embarrassed and went in and took the test as normal.” 
 

At post-test, 50% of respondents correctly demonstrated knowledge of the importance of identifying as a 
student with a disability to obtain academic accommodations; hence, no significant increase in knowledge was 
apparent from pre- to post-test with regards to this targeted learning outcome. However, there was a 20%  
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decrease in number of students who indicated that they continued to be uncertain about the process of requesting 
and obtaining disability accommodations at Cal Poly Pomona.  
 

Approximately half of respondents at pre-test demonstrated knowledge of the interactive process involved 
in obtaining academic accommodations, including the importance of initiating a conversation with their professor 
about their needs for accommodations in the classroom (51%); however, 25% responded that they would not 
know what to do should a disability-related accommodation need arise in the classroom. In contrast to pre-test 
results, 88% respondents at post-test indicated that they would initiate a conversation with their professor about 
their needs for accommodations in the classroom. In addition, 0% of post-test respondents reported that they 
remained unsure about how they would approach such a situation. 
 

With regards to the legal rights of students with disabilities to reasonable and appropriate testing 
accommodations, 42% of students indicated at pre-test that they understood their rights; however, another 49% of 
pre-test respondents indicated that they would comply with professors even if it meant waiving their right to utilize 
testing accommodations. Post-test results remained similar, with 50% of respondents indicating that they would 
comply with their instructors and waive their legal access to testing accommodations. 
 

Finally, the majority of students demonstrated knowledge of the importance of self-determination skills at 
pre-test. Specifically, 64% indicated that they would go against their academic department’s advice to take on an 
increased course load if the advice was inconsistent with their understanding of their learning strengths and 
limitations; however, 20% of respondents indicated that they would heed the advice of others over exercising their 
own self-determination. In contrast, 100% of students indicated at post-test that they would go against their 
academic department’s advice to increase their course load if such advice was inconsistent with their knowledge 
of their own abilities and limitations. 
 
Conclusion 
The results from pre-test data suggest that 50-60% of current DRC students possess, even prior to the initial 
intake, basic knowledge regarding their rights and responsibilities as college students with disabilities. This 
includes knowledge of the importance of self-determination and the involvement of course instructors in the 
accommodation process.  However, pre-test results also indicate specific areas in which DRC students need 
further clarification, particularly as it relates to the distinction between legally mandated services (e.g., testing 
accommodations) and classroom accommodations that are not required by law but are individually negotiated to 
support the student’s equal access to the learning environment (e.g., advanced access to lecture outlines, mid-
quarter progress reports, etc.).  
 
Implications for Practice 
Pre-test findings suggest the importance of incorporating more explicit information regarding the legal rights of 
students with disabilities within the DRC’s initial intake and orientation processes. The distinction between legally 
mandated testing accommodations and individually negotiated classroom accommodations and support is 
particularly important. Addressing the issue of social stigma linked to having a disability also seems to be an 
important area that might a critical factor in whether a student chooses to self-disclose his or her disability status 
and/or to request accommodations. 
 
While there is insufficient data at the present time to assess the degree to which targeted learning outcomes were 
achieved, the rate of responses from pre- to post-test does suggest that the process itself compromises 
assessment efforts. Students who arrive eager to request assistance are a more captive audience compared to 
those who have completed the DRC registration process and are headed “out the door.” The redesign of current 
assessment efforts will be considered in order to better incorporate the Self-Advocacy post-test survey into the 
DRC General Services Orientation and thereby reduce the number of forms students are asked to complete at 
that time.  
 


